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EXECUTIVE SUMMARY

Two years ago, as teacher educators, we decided to integrate the use of blogs into our practice in order to contribute to the development of an understanding of the knowledge base related to the processes of teaching and learning English as a Second Language (ESL) and provide our teacher candidates with a space to critically reflect collectively and individually on course content. In this chapter, we use discourse analysis (Johnston, 2008) of semi-structured interviews conducted with these teacher candidates to explore how they use and perceive blogs within a course specifically focused on ESL teaching methods. This allows us to problematize the notion of technological integration in teaching and learning and complexify the notion of blogs as democratic spaces (Kuzu, 2007). On the basis of this analysis, we formulate four recommendations to guide teacher educators who are working in similar contexts. 

ORGANIZATION BACKGROUND

This case study took place at a Faculty of Education in a large Canadian research university. This institution has a history of teacher education excellence going back to the 1800s and has garnered numerous awards for its humanistic approach to education. The Faculty offers diverse undergraduate and graduate programs designed for the development of practitioners who are able to critically address current issues in education.

Every year, about 750 students attend the baccalaureate program in education in order to obtain their provincial certification to teach in public schools where English is the language of instruction at the primary and secondary levels. The age range of these teacher candidates is between 23-40 years. Although most of these teacher candidates have no prior teaching experience a significant number have taught abroad or in other jurisdictions within Canada. The program is focused on developing teacher candidates who are knowledgeable, competent and reflective professionals. It is therefore crucial for teacher candidates to be aware of how to concretely and critically connect theory with their own practice.

The full-time eight-month intensive program of study for this certification consists of 36 course credits and a mandatory ten week practicum (5 weeks in the fall and 5 weeks in the winter). In 2008-2009 the tuition paid by teacher candidates in this program amounts to approximately $6,000 (Canadian) excluding ancillary fees and living expenses.    
The course which is the focus of this case was one of the optional classes that teacher candidates could attend. It was a methodology course in English as a Second Language (ESL) worth 1.5 credits. The class met for three and a half hours once a week for 5 weeks. Four sections of the course were offered each year, two in the fall and two in the winter terms. Approximately 35 students enrolled in each. In this study, we report the findings related to three of these sections.        

SETTING THE STAGE

In 2005, one of the goals of the university five-year academic strategic plan was to focus on learning that was focused on innovation and excellence. More specifically, one of the objectives was to increase the use of new technologies such as video conferencing, multimedia, and electronic portfolios. Since then, the university has invested a substantial amount of money on the installation of these technologies throughout campus and the provision of necessary technological assistance. There are more than 30 computer labs on campus and over 1,000 computers available to students. Most of the campus is now wireless and there are about 90 multimedia classrooms on campus equipped with Windows and Mac computers, internet connectivity, VHS videocassette players, DVD players and LCD projectors. In case of emergency the professors have access to telephones within the classrooms. Professors and students can also easily borrow a variety of multimedia equipments and download a multitude of software from university websites. Workshops and professional development courses focused on technology are also offered on a regular basis. Moreover, professors and students can access online course Web sites as well as other e-learning resources through the University’s Virtual Campus.

In step with the rest of the campus, the Faculty of Education has embraced new technologies in significant ways for the last five years. The Faculty is currently expanding the number of multimedia rooms and has installed Smart Board technology in each one of its classrooms and meeting venues. Expertise in technology has become a major criterion in the hiring of professors, who are increasingly expected to integrate it into their course offerings and curricula. This is especially true in terms of on-line teaching innovations. Moreover, professors are increasingly expected to make use of more readily available equipment such as mobile computer cabinets, laptops and LCD projectors through the Faculty Resource Centre.

Information and Communication Technologies (ICT) have changed the traditional thinking about teaching and learning and it is now imperative for teachers to recognize that a new generation of computer literate learners craves intelligent and sophisticated learning resources and support from their instructors (Wang et al, 2008). It is then not surprising that the need for teachers who serve as models in using ICT in the classroom has increased (Kuzu, 2007). It is within this institutional context that we decided to integrate the use of blogs within our teaching practice.

CASE DESCRIPTION

As faculty members in this institution, one of our general objectives was to contribute to the development of reflective practitioners who were able to critically address current issues in ESL. As said previously, most of the teacher candidates had no previous teaching experience in the provincial public school context and, in fact, had never before attended a course on ESL methods. One of our biggest challenges was to provide, in a short period of time, the teacher candidates with basic understandings of the very complex field of ESL both in terms of K-12 credit programs and adult non-credit programs, while balancing theoretical and practical content. We wanted to give our students the opportunity to examine and practice fundamental concepts and approaches in a way that would allow them to determine how best to position themselves as ESL teachers. More specifically, at the end of the course teacher candidates were expected to (1) demonstrate a basic understanding of some of the current issues, conceptual frameworks, methods and practices related to the teaching of ESL; (2) illustrate how these issues influence teaching options for diverse populations of students; and (3) determine their own orientation in terms of ESL teaching approaches, strategies and methods.

Since we only had five weeks to reach our goals, we thought that a blog would be the perfect medium to easily and inexpensively expand the space and time of the class and give teacher candidates a chance to critically reflect both individually and collectively on the information provided in the course. Moreover, blogs had the advantage of being easily accessible and free. According to Lin & Yuan (2006), blogs are more likely to promote social as well as individual learning since participants have control over the content of their entries and feel encouraged to be reflective and make comments on the on-line contributions of others. In addition, blogs have the potential to enhance instruction and social interactions among individuals by transferring in-class activities outside of the classroom (Kuzu, 2007). It is now widely recognized that instructional activities mediated by blogs provide democratic space where learners can present their opinions and comment freely (Kuzu, 2007, Wu, 2006). Because they are so easy to set up and update, in recent years blogs have been extensively integrated into the second language classroom (Almeida Soares, 2008) and we thought that integrating the blog would also allow us to be models in using a popular technological medium in an instructional context.

Technology components

There are numerous ways of using blogs in higher education. Nackerud and Scaletta (2008) suggested two types of blogs that are mostly used in academia: Class-based blogs; and blogs by and for students. According to Nacherud and Scaletta (2008), there are three types of class-based blogs. The first type is the instructor created blog that enables the instructor to provide students with relevant information about the class. The second type is the student created blog where students are required to create their individual blogs as part of a class assignment. The third type is the instructors and students managed blog. It is usually created by the instructor who first registers the students and then allows them to freely create new entries and post comments. As instructors, we decided to use an instructors and students managed blog for each of the section we were teaching. We used blogger.com to design a blog for each section because it was easy to use and most students seemed to be familiar with it. Then, we provided students with the necessary login information to post their entries and make their comments.  

As part of the course requirements, teacher candidates were expected to post on the blog a minimum of four entries of at least 100 words each. They were encouraged to post an entry after each class but it was not required as long as at the end of the course the totality of their contributions were posted. As instructors, we suggested in the course syllabus that they could address the following questions: Did something in the class or readings unsettle, disturb, or otherwise "get to you"? If so, why? Did something disrupt taken-for-granted assumptions? Does it challenge and/or sustain your conception of ESL? However, specific answers to these questions were not required and the teacher candidates were free to write about anything they wanted as long as it was related to ESL and was written in a professional and respectful manner. Moreover, teacher candidates were also required to comment on at least four of their colleagues’ entries. Each comment had to be at least 50 words long. The teacher candidates were reassured that their entries and comments were not subject to public access and could only be viewed by the professor and their fellow colleagues. Since this assignment was graded, it was crucial that the teacher candidates signed both their entries and their comments. The teacher candidates were strongly encouraged to make the blog their own. As professors, we decided against contributing to the blog ourselves because we did not want to control or influence the subsequent on-line conversations and interfere with the teacher candidates’ potential feelings of ownership. We made sure that the teacher candidates knew that we were available to help them, particularly if they were not familiar with such media and provided an alternative assignment for those teacher candidates who did not feel comfortable using blogs.
Technology Concerns

Since this was the first time that we were integrating such tools into this context, it was important to assess if the blog did indeed expand the space and the time of the class and provide teacher candidates with opportunities to critically reflect on the content of the course both individually and collectively. After the course was over and the grades had been posted, we invited the teacher candidates to participate in a study that would allow us to analyse their knowledge base construction related to 1) ESL teaching and learning theories; 2) English Language Learners (ELL); and 3) Teaching. Part of the research focused on the blog contributions to the construction of such knowledge base. Of the approximately 90 teacher candidates enrolled in the three sections of the course, 31 responded to our invitations to share their blog entries: 9 from the first, 6 from the second, and 16 from the third. The blog entries and comments were analyzed using discourse analysis (Johnstone, 2008), a process that allowed us to map out both how the teacher candidates conceptualized the field of ESL and how their participation in the blog contributed to their learning. Moreover, eight of the 31 teacher candidates accepted to participate in a semi-structured interview regarding their experiences in the course and notably with the blog. After the data was collected, it was transferred into QSR qualitative research software, permitting us to look for reoccurring patterns and highlight some of the unique experiences we believe are relevant to the study. 
The results revealed that most interview participants viewed using the blog as an enjoyable experience: “Yeah that was fun.” The participants commonly mentioned that blogging was enjoyable mainly because it was an informal way for the teacher candidates to communicate with their colleagues and become aware of each other’s opinions: “And the blog –it was kind of more informal;”  “It just made me more aware of what other people were thinking.” The majority of the teacher candidates who were interviewed declared that, in contrast to typical classroom settings, they felt safe to express their opinions on the blog in large part because they did not have the pressure of a live audience. One expressed this feeling in this way: “So, I think the blog gave people a space to do that but also, this may sound so cliché...but a safe space.  So they’re not, you know, they’re not vulnerably standing in front of the class and explaining their experiences.” Another teacher candidate admitted that it was more enjoyable and safer because on the blog they could direct the conversation the way they wanted without the lead of the professor: “There’s no instructor at the front of the classroom who’s guiding your discussion in one direction or another or focusing your discussion.” One of the student teachers declared that contrary to a classroom setting everybody had a chance to express his/her opinion on the blog: “So the people who maybe didn’t talk as much in class were able to talk on the blog without being interrupted or without, I don’t know...not being able to say things they want to say…” Moreover, according to one respondent, the blog provided the teacher candidates with the opportunity to take the time to process the information:
Within the blog postings people would write really thoughtful things and have the time to spell it out, the way they were thinking of it. And then, you had sort of the time as the reader to kind of go through and reflect on it. It kept the thread of learning going. 

Most teacher candidates appreciated the fact that the blog was an extension of the class: “Like the class didn’t end after the four hours; you still had to – you still were reading the blog and still writing on the blog, so...” It was also provided them with additional space and time to further reflect on issues that were raised in class:

So, you know, you never have enough time in class and you say that in teaching as well.  Professional development days...you never have enough time to just talk with teachers and hear about what they’re doing and their great ideas; and with this class, the blog really kind of opened it up to see what other people had experienced
On the blog the teacher candidates created a community of learning where they were able to do both address issues that were pertinent to them: “It gives them the opportunity to focus on an aspect that was important to them and pertinent to their own, you know, learning experiences as a student teacher,” and learn from their colleagues: 

The blog itself was wonderful but the blog and what it did in that I was able to get other people’s opinions is what enlightened me to the idea that, you know what?  Other people’s opinions and ideas are very good resources for your teaching practice.
When analyzing the blog entries it becomes clear that learning from the community was appreciated and valued on the blog: Statement such as “Good Luck this month everyone. I appreciated all of your personal stories and examples from actual ESL classes (especially since I have none of my own)” were quite reoccurring. In most of the blog entries and comments the teacher candidates were navigating between the “I” and the “we.” Usually the “I” was used to refer to their personal experiences and opinion, and the “we” was used to bring in their colleagues and refer to what should be done collectively as a community of practice like in the following entry: “I think that setting up a natural, low-stress environment for all student evaluations is so important. This way we will be getting a better representation of what student can really do [emphasizes added].” Some students went a step further by systematically making reference to the blog community of learners through greetings such as “Hello classmates” and closures such as “looking forwards to reading more of everyone’s thoughts” or “thanks for reading & your comments and responses would be welcome.” Others specifically used the blog community to find more resource on an issue of their own interest: “Hey everyone. I wanted to explore a bit on appropriate orientation for new ESL students. I'm curious to know if anyone has good strategies for welcoming a new ESL student.”  In these cases the blog did contribute to the teacher candidates’ learning by providing them with a space where they could reflect in an informal way on the content of the course collectively and individually and at their own pace. Moreover, two student teachers declared that participating in the blog enabled them to learn more about web based communication tools: 

It added to what people are saying so that added to my learning because I understood maybe more where they’re coming from?  I think it helped me too, like, to learn more about web resources, I guess?  Web tools? Cause then I understood like, what a blog was and that everyone could add to it and now I understand what a wiki is ‘cause I’m learning about that.  Like, I have to do a class project right now; I have to make a website.  Like, those kinds of things, they add because when I go to find a job and I’m like, ‘I can create my own website’, that’s going to help me.  Or like, I know what a blog is, ‘cause some people might not even know what it is, right?  So I think it helped me in that way, for sure. 
It seems then that through this experience student teachers developed a better understanding of how ICT could be integrated in the classroom, which was another important goal that we wanted to achieve as members of this institution and as second language educators since it is now imperative for second language teachers to become technologically literate to use computers as an integral part of their teaching (Tognozzi, 2001, Bangou & Waterhouse, 2008).
However, a teacher candidate did admit that the blog wasn’t as beneficial as there was an agenda – they had to write something based on the readings and it was mark based; this made him question thevalidity as he felt some people would be doing it because it was mandatory:

I’ll be honest.  It wasn’t so beneficial…Yeah.  And, and the reason is because the blog...there was an agenda for it.  Like, the blog...you had to write something based on the readings or something like that.  And then you were doing it because that was part of your mark.  That was...so there was the motivation for doing it, itself.

This teacher candidate also felt that it was same people who always posted and that few people used it to engage in “critical thinking” and that there was a lot of validating and “piggy backing on other people’s comments” rather than starting new conversations and questionings:

The other thing with the blog that I discovered was that it was really...it really was the same people over and over again to contribute.  Like there was a few that I don’t think ever did contribute, or that wouldn’t really...wouldn’t really post something that was more of a critical thinking type.  It was more like, ‘Oh yes.  I agree with this.’  Not so much of questioning, ahh...you know, ‘cause I think there were people who questioned about learning and uh-m, what do you mean...they would say like, ‘What do you mean by this?’  
He believed the actual sharing “came from a human voice” in the classroom.  Although teacher candidates were verbally encouraged to write about anything they wanted as long as it was related to ESL, the following sentence in the syllabus might have led him to think that the blog entries and comments had to be related to the readings: “Each week you will be expected to make a contribution in a course blog that provides your reflections on the course material [Emphasis added].” The course material consisted in part of lectures and readings from a textbook. However, the course relied more heavily on the readings since each week they had to read a chapter at home and we would also read a chapter in class. Moreover, most of the classrooms discussions addressed issues that were raised in the textbook. It seems that most of the teacher candidates might have the same opinion about the assignment since a majority of the blog postings were related to the course readings. Moreover, instead of building their reflection on other supports most teacher candidates relied on the questions provided in the course syllabus. Only few teacher candidates based their reflection on external material, like this teacher candidate who used an article that she found online:

To hopefully clear-up some of the ideas that were throwing around, I found this article online written by a Professor of Linguistics in Finland http://linguistlist.org/ask-ling/biling.html some of the more interesting parts of the article include: concerning teaching children more than one language at an early age
This leads us to also question the validity of our assignment, how committed were the teacher candidates if they approached this exercise mostly as another assignment that they had to complete? It is this question that we address in the next section.       
Management and Organizational Concerns

If we consider that technological integration is shaped by the context in which it occurs, it is then impossible to investigate the way that technology is integrated in one’s teaching practices without taking into consideration the social context in which it occurs. Technology is “constructed by the interaction between its design and how it is appropriated by its users” (Cutrim Schmid, 2006, p. 50). Therefore, technology is embedded within our everyday social practices that influence the way that it is used and the impact that it has on our lives. According to Feenberg’s (1991) adaptation of critical theory, values and biases are integrated in the historical development and design of technology. Therefore, technology is not neutral and people cannot use it to perform any task they wish. Technology is, rather, a site of conflict and tension where “individuals and groups can struggle to influence and change technological design, uses and meanings” (Cutrim Schmid, 2006, p. 50). Stereotypes and power relationships that exist in the real world are also reproduced on the Internet (Nakamura, 2000). This is why it is also important to examine the power relationships that mold the way that technology is integrated. Moreover, we believe that in order to understand how technology is implemented within one’s teaching practice it is critical to understand how it has been lived by the participants of this process.
As said previously, the Baccalaureate of Education was a very intense one-year program that included two practica. To be able to attend the program full-time, most teacher educators had to quit their previous employment and take out government-sponsored loans. A few were able to obtain limited scholarships and bursaries. Therefore, the program required a full financial, intellectual and physical engagement. There was a lot at stake. Throughout the course a number of teacher candidates did struggle. Many did not complete their assignments on time and asked for extensions. Within such a context, the teacher candidates were not willing to take any risks that might jeopardize their success, and they developed some strategies to cope with the intensity of the program. For instance, as a time management strategy some teacher candidates decided to rank the assignments they had to complete in one session and dedicated most of their time to the ones they thought required the most effort and had a higher percentage on their final grade. Once, a teacher candidate said to the first author that she did not complete one of the assignments because she did not have enough time and had to focus on the ones she thought were most critical. The blog contributions were worth 20% of the final grade which was the lowest percentage of the three assignments that they had to complete in the course ─ the other assignments were each worth 40% of the final grade. Although, the teacher candidates were strongly encouraged to post a blog entry or a comment every week it was not required as long as at the end of the course the totality of the required entries and comments were posted on the blog. A majority of teacher candidates decided to post their blog entries and comments at the last minute: “I think what happened was a lot of people ended up saving their blogs for the very end so that last week they really hammered out, you know, four or five blogs, or whatever the required amount was.” Only a minority of teacher candidates regularly posted an entry or a comment on the blog and a smaller number did complete more postings than required. We wanted teacher candidates to own the space that we provided them, however, because of the nature of the program for most of them it became an additional constrain that they had to complete, and most of them decided to post their entries and comments at the last minute. To fully participate in the blog discussion and take full advantage of the reflective practice it would have been best if it had been done on a regular basis and not in the hurry at the last minute. As said previously teacher candidates were not willing to take any risk that might jeopardize their success and this is why most of them preferred to rely on what was indicated on the course syllabus.

As second language teacher educators we believe that it is crucial to address issues of equity within the field of ESL, and we made a point in class to talk about issues such as racism and other discriminations. One of our goals as teacher educators was to provide teacher candidates with multiple perspectives on the issue raised in class, and the blog was a medium we thought would allow us to achieve such goal by providing student teachers with the opportunity to confront their own opinion as well as the ones of their colleagues. To be able to do so it was important for teacher candidates to not be afraid to address controversial issues such as racism or sexism. It was also important that they felt comfortable to express their opinion even if it was unpopular. As teacher educators we were aware of the fact that our opinion could be overpowering and we thought that by not intervening on the blog the teacher candidates would feel more comfortable expressing their opinions even if they were contentious. It is true that to some extent teacher candidates were not afraid to disagree with some of the ideas that were expressed in class or on the blog, and statements such as “some of the ideas are not realistic;” “I will have to disagree with the author…” were not unusual on the blog. However, we could also notice that most of the postings were just paraphrases of generally agreed upon ideas and principles related to the field of ESL such as “I wholeheartedly agree with the authors about the importance of providing rich and meaningful reading experiences for ESL;” “we need to provide support for them within the pedagogical context of the classrooms.” It might be the reason why a majority of the comments were just validations of what had been said in the entry, like in the following examples: “Your points are well taken and you're absolutely right,” or “I liked the same section of chapter 3 as well.” However, one teacher candidate admitted that using the blog was fun because he could just “rant” and tear his colleague’s arguments apart: 
I mean, I would just pick some...I would, I would just, it was the same kind of...I mean I didn’t, I would find some person’s entry and I would read it and then I would critique it and that was all I would do.  I wouldn’t comment, I wouldn’t make up my own things.  I would just kind of, kind of tear other people’s arguments apart
 His goal was to systematically critic the opinions he disagreed with. He admitted that he did not do the readings and often he would not know what people were talking about. However, he used the blog as a way to make his opinion known: 
Some of it was obviously related to the textbook and I kind of didn’t know what some of those people were talking about because if I hadn’t read the textbook then you know... (Laughs).  But, but the stuff that was brought up in the lectures, uh-m, the theory parts of it, if I disagreed than I would make my views known.  It was good.  It was a good idea to have that blog.

Such behavior was still very atypical on the blog. Once, the first author had an informal conversation in class with the teacher candidates regarding the blog, and they admitted that the reason why most of their postings and comments were so “cliché” was because they knew that the professor was going to read them. They knew that they were not going to be marked on the content but it did not matter. They admitted that it would have been better if it had been anonymous. It is true that for most teacher candidates the blog provided a safe and pleasant space to reflect but it was mostly because they could do it in an informal manner, at their own leisure and they did not have to the pressure of a live audience. The teacher candidates were also aware that their postings were part of the course requirements and it impacted the way that they managed their reflection. It was as if within the blog community the teacher candidates knew that there was a line that they could not to cross, like in the following blog entry:
Foot in Mouth Disease – Comparing ESL and Learning Disabilities 

I tend to be someone who likes to trigger controversial topics and discussions :) With that in mind, I suspect that this may be yet another example of me putting my foot in my mouth, but hopefully it will still provide some useful thoughts (or at least trigger someone else to say something useful). I alluded to this in class today trying to make it more concrete in my head before blurting it out, but I suspect in some ways we can make connections between how the ESL student and the IEP student are handled in the classroom...
 This teacher candidate was aware of the fact that she was about to express an unpopular opinion about a controversial issue. She felt compelled to start her entry with a series of statements she thought would help the reader understand her behavior. As the title explains, it was not her fault she was ill: “Foot in mouth disease.” Within the community of the blog she clearly identifies as an outsider ─ someone who “likes to trigger controversial topics,” which implied that the rest of the community did not like controversy. It is true that blogs have the potential to provide democratic spaces were bloggers can express their ideas and opinions freely, however, within the instructional context of an university program such potential is grounded within historical processes associated with the acts of teaching and learning; such processes do influence the way that one will integrate such medium within his/her learning and/or teaching practices. Within the institutional context of this case grading is one of the historical processes associated with teaching and learning that impacted the way that the teacher candidates integrated the blog within their learning practice. As professors we never intervened on the blog but we were still very much part of it because the teacher candidates knew that we were going to read their postings and grade them. They knew that we could make them succeed or fail and it was quite an immense power considering everything that was at stakes for them. Whether we wanted it or not, as professors we were the leaders of this community both in class and on the blog.
SOLUTIONS AND RECOMMENDATIONS

 In the previous section, we highlighted that fact although the blog did provide a space where student teachers could reflect in an informal way on the content of the course collectively and individually and at their own pace, it was not used to its full potential mostly because of managerial and institutional constraints. Most teacher candidates did not contribute to the blog on a regular basis and decided to post their comments and entries at the last minute. Moreover, it seemed that most of them did not feel safe to address any issue considered controversial or express contentious opinions. Some went so far as to state that it would have been better if the entries and messages were anonymous.

“It’s funny because I feel like the blog was supposed to be this safe place so you could have that discussion; but I think without parameters on it, people don’t…, it’s a shame...because if you’re not forced to do it, you don’t do it right?”
We believe that this quote illustrates the paradox that we were confronted with as teacher educators. Originally, we thought that it would have been easier for the teacher candidates to make the blog their own if we did not participate in the discussions and if we kept the requirements to a minimum. However, it seems that within our institutional context it might not have been the best approach. The fact that we did not participate did not remove the power relations at work in this context. .
Recommendation 1: All the expectations and instructions should be clearly written on the syllabus and consistently applied.
The essential information about the requirements was written in the syllabus. However, important information was also verbally provided in class and both were sometimes contradictory. For instance, it was noted in the written syllabus that they were expected to post one entry and one comment every week on the blog, but as the class progressed, we altered this by telling them verbally that they did not have to do it every week as long as at the end of the session the totality of the required messages were posted. In our institution the course syllabus is considered to be a contract between the professor and the students and it is the core document of reference. Since the teacher candidates were not willing to take any risk that might jeopardize their final grades, they relied mainly on what was written in the course syllabus. This is why we believe that it would have been more effective if all the instructions were clearly stated in the syllabus and consistently adhered to as the course progressed. For instance, it would have been best to also specify that being critically reflective in blog contributions was expected. By doing so, we might also have been able to avoid the confusion generated by the difference between our verbal and our written instructions. 
Recommendation 2: Make it mandatory to post an entry and a comment every week.
 As previously demonstrated in part because of the intensity of the program most of the student teachers posted their entries and their comments at the last minute. Consequently, it was very difficult for these teacher candidates to take full advantage of the discussions that were taking place on the blog. Moreover, we believe that the quality of the reflection would have been better if everybody posted a message on a regular basis. Then, the teacher candidates would have had more opportunity to feed their reflections with the ideas of all their peers and not just a few. Following on what a teacher candidate said earlier “if you’re not forced to do it, you don’t do it right?” within our institutional context it would have been best if the teacher candidates were required to post a message and an entry every week or if they were required to post at least one entry on a subject related to ESL that was not addressed in class.

Recommendation 3: Provide explicit guidance

At first we thought that on the blog teacher candidates could easily expand their reflection on what was addressed in class. However, because of the intensity of the program and the power relationship that were in place most of the teacher candidates did not feel comfortable addressing issues they felt might jeopardize their success. Within our institutional context, it would have been best if we had scaffolded the teacher candidates’ reflective practices. For instance, to boost their reflection and encourage them to go beyond the context of the course we could have suggested every week topics for debates or asked questions that could be addressed on the blog. 
Recommendation 4: Be a model
  Teacher candidates would have felt more comfortable sharing their views if the postings were anonymous but in our institution we could not make the economy of a grade. Good leaders are the ones who can model the behaviors and attitudes that would lead the group to a collective goal. In our institutional context, another way to guide the teacher candidates could have been to participate in the blog discussions and model the behaviors and attitudes we expected from the teacher candidates. For instance, we could have modeled what it means to be critical and show that it was ok to talk about controversial issues in an un-politically correct manner. By doing so student teachers would have felt more comfortable to do the same and the one who did not know what “being critical” meant could have had a model to rely on.
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KEY TERMS & DEFINITIONS
Blog entry: A blog entry refers to the original posting of a person

Blog comment: A blog comment is the response to an entry. It is usually attached to the entry and is written by another blogger.   
Blogger: The word blogger refers to the individual who writes blogs.

English language learner: in our context an English language learner referred to a student whose first language was not English or was a variety of English that was different from the one spoken in the schools and needed additional support.
Teacher candidate knowledge base: This concept refers to the fundamental knowledge acquired during a teacher education program that will serve as foundation for the knowledge that they will acquire later as teachers.   
Technological integration: This concept refers to the process of interpretation, utilization, construction and reconstruction of technology within an educational context.

Weblog: The word weblog aka blog refers to a web-based tool that enables individuals with basic technological skills to create interactive web pages (Rachael, 2005). Blogs provide a space where writers (e.g. bloggers) can share their ideas and readers can be co-authors by adding their comments to the blog content.
