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Introduction

1.
In 2003 79% of 4yr old girls looked at books daily & 67% of boys

2.
2/3 of parents encouraged their girls to read, less than ½ encouraged their boys

3.
Boys score better on multiple choice questions, girls on free response

a.
Possible learning styles?

4.
Girls are better than boys on reading, grammar, vocab and aural processing

5.
Students are engaged in textbooks and materials 90% of the school day

6.
Girls are portrayed in textbooks in many non-traditional roles but boys are still in their stereotyped roles

Developing Critical Literacy Skills, Exploring Masculine and Feminine Stereotypes in Children’s Literature – The Literacy and Numeracy Secretariat

Texts are designed to create and communicate meaning. Often texts communicate messages about relationships of power, messages that may justify social inequities.  

Books for children of all ages are infused with the cultural values of society and contribute to the transmission of ideologies from one generation to the next. (The moral of the story is?)  These messages affect children’s understanding of self.  This is especially true with respect to gender.  

Representations of femininity and masculinity in children’s books are often sexist.  Research tells us that:

· There is a greater emphasis on male characters in children’s literature.

· Male characters are more often represented in roles with power and success; women are represented in subordinate roles.

· Gender asymmetry is greatest in stories about animals that are given exaggerated human traits.

· Sexism in children’s literature continues to be a steady trend. 

Sexist stereotypes in children’s literature inform the foundation of young people’s gender identities. Subsequently, children limit themselves in order to conform to gender stereotypes. 

Teaching critical literacy (the skills needed to deconstruct a text in order to identify and evaluate its meaning) enables students to identify inequitable and unjust messages in the media.  

Once an unjust message is identified students are able to clarify their own understanding of self in relation to that message and reject ideas that justify inequitable power relationships.

Guiding Principles for Teaching Critical Literacy: 

· Take into consideration the purpose of the text and the author’s intentions.

· Examine the representation of various groups in the text.

· Understand that texts offer a particular view of the world. 

· Analyse the methods used to transmit the message.

· Take into consideration the power of the language used by the author.

· Read the text from different perspectives.

· Encourage students to take a stand on the author’s statements.

· Provide students with the opportunity to consider and clarify their own points of view.

Critical Literacy Classroom Activities: 

· Ask children to make a Venn diagram to compare characteristics of princes and princesses in traditional fairy tales.  Then, do the same for more contemporary fairy tales like “The Paper Bag Princess.” Then compare the two.  

· For one week, ask children to compare male and female jobs in the books they are reading.  A Venn diagram can be used to demonstrate occupations that are attributed to men or women only and which ones are attributed to both.  This is then followed by discussions of real life today.

· Ask children to compare books designed by publishers for “boys” and those for “girls” in terms of covers, colours and content.  They then write a journal entry about how these features influences their book choice. 

Do boys and girls learn to read differently?

Researchers have noted for a long time that there seem to be clearly delineated “sex-different approaches and attitudes to learning” between boys and girls. This has caused many of them to question whether this difference is caused by innate differences in the way male and females brains work or is it something environmental, in that the expectations for boys and for girls are different and so they are encouraged to think and act differently. These studies have many implications when dealing with the subject of how boys and girls acquire literacy. 

Neurologically-According to neurologists, there may be explanation as to why it seems that girls acquire literacy and language skills earlier than boys do. This may, amongst other things, have to do with the fact that their left-hemisphere, the part of the brain in charge of language and communication, is well-developed than most males on average and from an earlier age. This translates into earlier and more rounded vocabulary for girls, as well as the ability to communicate thoughts and ideas effectively from an early age. 

Studies have shown that not only does it seem that boys and girls develop language skills at different times, but also prefer different story types. Girls seem to prefer stories that pay attention to human dynamics, particularly concerned about the victim’s feelings, whereas boys tend to prefer stories filled with action and excitement, ignoring the victim’s feelings. Neurologists feel that these choices are based on brain chemistry and development, rather than the students’ environment. 

Do boys and girls read differently?:

According to studies done in the late part of the 1980’s that delved into the seeming dropped interest in reading of boys at the elementary school level, it did appear that boys and girls read for different purposes and therefore got very different meanings out of the same piece of literature. It appeared that boys preferred to read for utilitarian reasons, whereas girls read for their own intrinsic pleasure.

This affected the type of reading materials boys then chose, preferring fact books over fiction. Even when reading fiction, boys were shown to take from it more of the facts, as if reading a textbook.  On a whole, boys seemed to prefer “science fiction, adventure stories, humorous stories and informational books with an emphasis on remarkable facts and scientific kinds of information.” Researchers show that although boys would sometimes read from these genres extensively out of school, because of their limited acceptance within schools, there was little space for boys to express their literary interests. 

Gender Representation in Literature Read in School

Under-representation of Female Authors:

Very few of the full-length texts read and taught in the intermediate and senior levels are written by women or feature female protagonists. In 1989 Arthur Applebee released a report summarizing the results of a study completed by the Center for the Learning and Teaching of Literature. This was a national survey conducted in the United States which looked at which book length works were being taught in high school English programs. Results:

· Top ten most frequently studied books included: Hamlet, Macbeth, Romeo and Juliet, Julius Caesar, Huckleberry Finn, How to Kill a Mockingbird, Great Gatsby, Lord of the Flies, Of Mice and Men and Scarlet Letter
· This was similar across Public, Independent, Catholic and Urban Public Schools with one exception: Private boards studied Odyssey instead of Of Mice and Men
· Results showed little change in a replicate study done twenty-five years earlier

Has Anything Changed?:

Not really. A glance at Lisgar Collegiate Institute’s booklist for grades 9-12, including applied, academic and gifted levels, reveals a high level of underrepresentation of English female writers. Five out of eighty-two texts (excluding anthologies and textbooks), and only one of which that appears before grade eleven, were written by women. 

This link will take you to Lisgar Collegiate Institute's complete booklist for English, grades 9-12:
Lisgar Collegiate Institute Booklist, Grades 9-12
Gender Stereotypes in Children’s Books:

Hamilton et al. (2006) conducted a study assessing gender bias in 200 top-selling children’s books from 2001. Results:

· Adult and child male characters overall (title, main, pictures) outnumber female characters; there were two times more male title characters than female

· Female main characters nurtured more than male main characters and were seen in more indoor than outdoor scenes

· Occupations were gender stereotyped following traditional dichotomies and more women appeared to have no paid occupation; 31 different jobs were shown for men and 12 for women

· Comparison of book sample in similar study did not reveal reduced stereotypes

What About the Boys?:

Beth Berila et al. (2005) claim that because masculinity is not singular, there exist many forms of masculinity that do not receive the benefits of patriarchy. Thus, such traditional dichotomies of gender in children’s books and novels looked at in the studies above have many similar consequences for boys.
Me Read? No Way! A practical guide to improving boys’ literacy skills – Ontario Ministry of Education

Quick Facts:  

· Boys typically score lower than girls on standardized tests in the language arts.

· Boys are more likely than girls to be placed in special education programs.  

· Boys are less likely than girls to go to university. 

· Dropout rates are higher for boys than for girls. 

· 50% of boys describe themselves as non-readers by the time they enter high school
Have the right stuff:
Boys are often not interested in reading the types of text they encounter in school.  ‘If readers can find no reflection at all of themselves or the world they know in the book, they may not continue with the book.’

Boy’s like to read:

· Books that reflect images of themselves

· Books that appeal to humour and a sense of mischief

· Fiction that focuses on action more than emotions

· Books in series (sense of comfort / familiarity)

· Science fiction and fantasy

· Newspapers, magazines, comic books, baseball cards, instructional manuals, texts often not found in schools. 

Make reading a habit:
Encourage reading as a habit by providing multiple opportunities to involve students in reading.  For example, plan regular / predictable blocks of time for independent reading. During read aloud and shared reading activities, have fun by using voice and body to bring the story to life.  

Teach with purpose:
Research indicates that boys in particular benefit from tightly structured, well – focused lessons that have an obvious purpose and that are tied to the achievement of clear goals.  

Lessons should:

· Include clear instructions outlining exactly what is required

· Mention the amount of time that students should spend on an activity

· Explicitly state when the assignment is due

· Show examples of what is expected

· Offer a balance between individual and group work

· Opportunities for boy’s to show leadership skills

Embrace the arts:
For boys, the arts provide a vehicle for making meaning visible, allowing them to “see” the story as it unfolds.  Through the arts, boys can also express and explore emotion in a safe context.  Both of these factors have been found to increase boys’ understanding and enjoyment of the texts they read. 

Let them talk:
Many boys need the opportunity to verbalize ideas before reading or writing about them so that they can be sure of their own understanding.  Small shared reading groups, groups working with multiple copies of the same text and students reading in pairs are all strategies that help to facilitate many boys need to talk.  

Find positive role models:
Find positive role models who demonstrate that other guys are reading.  

Keep it real:
Have boys explore real-world themes and issues – particularly, but not limited to, those that touch them personally.  Tap into their need for academic tasks to be purposeful, meaningful to their lives.  

Get the Net:
Use boys’ interest in technology to engage them in reading, writing and visual literacy.  

Conclusion

Be careful about the language and materials.  Use neutral language, refer to examples from both sexes and include material that reinforces your support of gender equality.

Curriculum materials that are biased in language, content, and/or illustrations reinforce the idea that some activities are gender specific.  Since textbooks (and all other educational materials used in the classroom) can have a profound effect on students, these materials should be screened for bias in text, logic and images.  These types of solutions are imperative of the confusion and debate surrounding gender divisions and differences are to be adequately resolved.

Education should aim to broaden one's horizons, not limit them. Therefore, the curriculum and teaching materials implemented in the classroom should be appropriately selected and target a diverse set of students.

In June of this year, the Children’s Literature Association will hold a conference, discussing the ways and speed our world is changing and how this is portrayed through the lens of children’s literature.  Topics including:

•
Literature as a mirror of changing social values and norms

•
Explorations of racial and gender discrimination in literature

•
Historical context and changing social values — how a text may be enlightened for its time and embarrassing in our own


Fair does not mean that every student gets the same treatment, but that every student gets what he or she needs.  In this case non-discriminatory literature and education.
Questions:

1. Are gender differences the result of natural forces, or the result of upbringing?
a. Not only looked at in terms of hormones & chromosomes but also in social norms

i. Require men & women to act differently = stereotypes

b. From infancy we’re taught what it means to be a boy/girl

i. Try to find out what is ‘right’ in other people’s opinions

ii. Behave in the right way when we behave like others

c. Informational pressure vs. Normative pressure

i. Stereotypes simplify our life and reduce the number of apprehension processes vs. stereotypes limit the development of a human personality and lead to social inequality.
2. What do you see as being the implications of such inequality?

a. Attitudes and expectations for oneself and others - perception of one's self-worth influenced by the absence of women; Wayne Marino (1995) stated that "textual practices have a part to play in the structuring and regulation of gendered identity formations" (p. 205).

b. Self-esteem - without positive role models, one has difficulty feeling important or significant

c. Academic achievement - female students perform better on questions with female references compared to male references; but because standardized texts still reflect gender bias, such questions are underrepresented

d. Career aspirations - world of labour appears divided

