
Rationale
Although current trends in second language teaching discourage explicit instruction of grammatical principles in the early stages of language acquisition, most theorists agree that grammatical accuracy becomes important in the later stages and that some grammatical rules and concepts require explicit attention to assist students in performing at higher academic levels (Law & Eckes, 2010). At the grade 12 level in Ontario’s French Immersion programme, students are supposed to “consolidate all language structures studied throughout the French Immersion program” (Ministry of Education, 2000, p.43). In the course, students focus on using correct grammar and appropriate language structures while studying aspects of francophone literature and culture with the ultimate goal of developing native-like fluency in all linguistic competencies. The curriculum suggests that teachers ought to provide grammar instruction that responds to the needs students reveal in their written work.  Several researchers and teachers have found that contextualized grammar lessons in which students have opportunities to learn from their mistakes, from their peers, and from their teachers are the most effective means of improving students’ written and oral competencies (Kolln & Funk, 2002; Liu, 2011; Jayman, 2006; Geyer, 2012; Curzan, 2009; Eckes & Law, 2010). Consequently, some researchers recommend overtly teaching a grammatical concept when students are making consistent errors that compromise the clarity of their speech or writing, just as the French Immersion curriculum suggests. Correcting such errors decreases chances of fossilization and improves students’ mastery of the language. 


Second-language researchers and teachers have devised several strategies for teaching grammatical concepts effectively. Among these strategies are the “test-teach-test” and the “guided discovery” methods. In the “test-teach-test” framework, the teacher begins the lesson with a brief diagnostic exercise to assess students’ prior knowledge informally. The “teach” portion of the framework involves introducing the new material or clarifying the reasons students are using the concepts incorrectly. The second “test” involves both a formative and a diagnostic assessment of whether students have understood the new principles and can apply them in an authentic context. The “guided discovery” method consists of scaffolding teaching in such a way as to allow students to discover concepts on their own or with a peer. For instance, the teacher might provide a list of different nouns and ask students to group them according to their kind (object, person, or place), then deconstruct the rules associated with nouns based on this initial activity. Both the “test-teach-test” and the “guided discovery” strategies are student-centred in that they begin by establishing the student’s prior knowledge and they ask the student to play an active role in the learning process. Such instruction creates an empowering learning environment in which mistakes are merely opportunities for learning, which is an important feature of an effective second language classroom.        

Aiming to assist students in learning from their mistakes while using these student-centred approaches, the attached lesson plan emerged in response to a recent written assignment that revealed that almost all students in the grade 12 class used articles incorrectly, breaking two basic grammatical rules. In French, all nouns have a gender and the article must relate to the noun it is modifying in both gender and number. Also, prepositions “de” and “à” cannot precede masculine or plural articles; instead, “de le” becomes “du”, “à le” becomes “au”, « de les » becomes « des », and « à les » becomes « aux ».  In their compositions, however, students frequently used feminine articles to designate masculine nouns, or vice versa, and failed to contract masculine and plural preposition-article constructions. 


Several students in this class are hoping to study French at university next year. They will also graduate from a French immersion programme that seeks to cultivate native-like oral and written competencies. Incorrect articles compromise the clarity of written French and suggest a misunderstanding of the basic principle of gender-associations. Consequently, correcting these errors is an important aspect of the curriculum. Although some mistakes in gender may have become fossilized at this point, the principle of contracting masculine preposition-article constructions is not a fossilized error in most students. Students can correct both errors by simply referring to a dictionary, so reinforcing dictionary usage as well as mastery of the two basic rules is important. Learning tricks to identify the gender of nouns can also help them choose the correct article. 


This lesson’s structure rests on the philosophy that students learn best when mistakes are viewed as opportunities for improvement.  I use test-teach-test and guided discovery frameworks to assess what students know, to teach them what they do not know, and to ensure that they have learned the necessary information to improve their written compositions. The motivational hook presents students with a text they have seen before; because they are familiar with the text, unknown vocabulary will not divert their attention, and we can therefore focus on defining an article. In the initial diagnostic test, students establish their prior knowledge about articles clearly, which empowers them while presenting a starting point for the new material. The steps of the guided discovery scaffold students’ discovery of the rules of article usage. As they acquire this knowledge in manageable increments, they become more confident in applying the knowledge in both the final diagnostic test and the assigned revision of their composition. Each of these strategies thus empowers the student to learn from mistakes, from peers, and from the teacher.


 Briefly, this lesson’s focus on the use of articles satisfies curricular expectations and program goals that stipulate that students ought to develop mastery of grammatical principles through revision and editing of their work as well as study of francophone literature and cultures. The student-centred approach helps deepen students’ knowledge by having them participate in the learning process actively and learn from their own mistakes. 
	Title:     Articles                       Subject/Course:     French/FIF 4U                                         Time: 75 minutes
Strand:   Writing                                                                                                                                   Grade: 12

	Lesson Description

	This lesson seeks to address two types of errors related to article usage that students in this grade 12 French immersion French course made in a written assignment they submitted four days previously. Following student-centred approaches and contextualizing the content in a somewhat authentic situation that views mistakes as opportunities for learning, the lesson focuses on the gender agreements between articles and nouns and on the use of contracted articles. A test-teach-test strategy permits the teacher to conduct diagnostic assessments that first establish students’ prior knowledge of the basic functions of articles and that ultimately assess how well students have understood the problematic concepts they reviewed/learned in the “teach” phase. The “teach” phase consists of exercises that follow a guided discovery method; students identify articles and attempt to discern the rules of article usage based on how they function in a text the teacher provides. Students will apply the knowledge acquired in this lesson by correcting the errors they made in their essay, which I will return to them with feedback towards the end of class. 

Students will work alone and in pairs; I will review the activities with the whole group. By the end of the class, students should have a firmer grasp of how to correct the errors in their assignments and of how to use articles generally in French.


	Stage 1: Desired Results

	Big Ideas/Essential Question

	· How do we use articles correctly in French?


	Ontario Curricular Overall Expectation

	Programme goal: The Grade 12 French Immersion French course will consolidate all language structures acquired throughout the French Immersion programme through the study of aspects of francophone literature and culture, with the ultimate aim of cultivating native-like fluency in all linguistic competencies. 

Overall expectations targeted in this lesson:

· Writing strand: Use correct grammar and appropriate language conventions in written work.
· Reading strand: Identify and understand language conventions used in reading materials.



	Ontario Curricular Specific Expectation

	Writing strand: 

· Revise their writing, focusing on grammar, spelling, punctuation, and conventions of style

Reading strand:

· Identify and explain errors
· Recognize and use appropriate language structures



	Lesson Goals

	Students will:

· Show their prior knowledge about articles
· Learn/master two specific concepts related to the use of articles that have been problematic in their writing to date
· Show that they have learned these concepts
· Correct the errors related to articles in a composition they submitted four days ago and that I will return to them at the end of class.

	Key concepts and/or skills to be learned/applied: 
	Background Knowledge:

	Concept 1: articles must agree in gender and number with the nouns they modify.

Concept 2: Prepositions “à” and “de” cannot precede masculine and/or nouns.


	· Students have learned about the proper use of articles in previous French Immersion courses.

· They are also familiar with gender rules in French and understand that all nouns have a gender and that articles must agree in both number and gender with the noun they modify.

· Although the specific concepts we are studying do not apply to articles in English (most students’ L1), students can rely to some extent on their understanding of the basic function of English articles, namely to modify a noun. 


	Stage 2: Planning learning experience and instruction

	Student Groupings
	Instructional Strategies

	· Pair work

· Individual work

· Large group 

	· Test-teach-test

· Guided discovery

· Pair work

	Materials
	Considerations

	· Powerpoint

· Handout for diagnostic and formative assessment

· Corrected assignments with feedback
	· Confusion will likely arise about when “de” and “à” are part of preposition-article constructions and when they are stand-alone prepositions. Explain that when they are uniting two nouns to further modify the first noun, they are part of the article construction. Avoid relying on students’ L1 to clarify this confusion because translating “de” into “from” and “of” does not always help. 
· Make sure to encourage all students, but especially Kate, to speak French during pair work.

· Some students may need to leave class for a few minutes for grad photos.

	

	Accommodations

	· John and Donovan will likely complete the guided discovery activity more quickly than others.  While they wait for others to catch up, they will compare sentences that contain “de la” constructions in which “de” is a stand-alone preposition with sentences that contain “de la” as a preposition-article construction. They will try to determine the additional rule related to article usage, namely that “de” is a stand-alone preposition in front of “la” when the noun it modifies is a “complément d’objet indirect”. For example, in “Je parle de l’eau”, “de” is a stand-alone preposition in front of the definitive article “l” because “eau” is an indirect object complement of “parle”. In “Je veux de l’eau”, “de l’” are a preposition-article construction (or a partitive article) because “eau” is the direct object complement of “veux” and the construction refers to a part of a whole.

· Other fast-finishers will compose sentences that exemplify each article. During the review stage, they will share their sentences with their peers, who will add them to their handouts as examples.

· Lewis and Dale might resist participating because the tasks are largely written instead of oral, and they focus on explicit grammar instruction. For the guided discovery, they cannot work together. I will pair Lewis with Carley and Dale with Leanna; these pairings tend to encourage Lewis and Dale to stay on task and Carley and Leanna are amenable to working with these boys.


	Stage 3: Learning experience and instruction

	Motivational Hook (_5_ MINS.): 

	Materials:
Powerpoint slide with a text that identifies all articles in bold. (See Appendix 1).
Procedure:
Show students the slide with the text about the Middle Ages, which we are currently studying in the course. All articles in the text are in bold.

Ask students: 

· “what part of speech are the words that are in bold?” (articles)
· “what does an article do?” (it modifies a noun; it tells us whether the speaker/writer is referring to something specific or vague)
Specific considerations:

Students should be able to answer these questions. If they cannot or do not, prompt them further by pointing out a specific article in the text and asking what the word is doing.

Concept checking questions:

1. Does an article come before a noun? (yes)

2. Does an article give us information about a noun? (yes)

3. Does an article appear before a verb? (no) 
Transition to the diagnostic test by explaining that everyone in the class used articles incorrectly in their written assignments, so we are devoting the entire class to reviewing the proper use of articles.

	Open  (_10_MINS):  (Initial Diagnostic Test)

	 Materials:
Handout, folded so that the students only see the diagnostic test.

Procedure:
Distribute the handout.

Instruct students to complete the table, placing all the articles they know in the appropriate columns and naming the two blank columns with the appropriate terms (“articles définis” and “articles indéfinis”).

Say:

· For the next 5 minutes, you will work alone.

· Label the grey boxes at the top of the first two columns with the kinds of articles that are missing.

· Write all the articles you know in the appropriate columns.

Instruction checking questions:
1. Are you working alone? (yes)

2. How long do you have? (5 minutes)

3. What will you write in the grey boxes? (the kind of article)

4. How many articles will you put in the columns? (all of them)

While students work, monitor how accurately and fully each one can do the activity, answer questions, and provide encouragement if needed. Make a mental (or subtle written) note of students who seem to be struggling.

Large group: Review the answers. (4 minutes)
Begin with the terms in the grey boxes, then the articles that belong in each column. 

Ask if anyone can explain contracted articles (du, des, au, aux). Transition to the next activity by saying that specific rules govern the use of each type of article and that we are going to discover those rules.

	Body (_40_ MINS): (Teach/Guided Discovery)

	Materials:
Powerpoint slide with two sentences from the text we used in the motivational hook. (See Appendix 1)
Handout

Procedure:
Part One: Guided Discovery (20 minutes) (See Appendix 3)
Students will work in pairs to identify the types of articles in bold in the text and to discern the rules associated with each of them. They will write these rules in the boxes below the diagnostic test they have just completed. See appendix 2 for rules they must record. 
First Step (4 minutes)
Say:

· Identify the type of article each bolded word in these sentences is

· Work in pairs
· You have 4 minutes

· Remember to speak in French

Monitor students’ work, making note of which students are struggling.

Second Step (3 minutes)
Review the answers with the whole class. 

Ask various students to identify one article from the text to ensure that students properly identified the types of articles.

Third Step (13 minutes) 
Say:
· In the appropriate boxes on your handout (See Appendices 2a and 2b), write down the rules of usage for each type of article. What kind of noun does each type modify? Pay attention to gender!
· Write down other general rules you can discern from the use of articles in the text. Pay special attention to the prepositions “de” and “à” and to gender.  

· You have about 12 minutes to do this activity.

· You will work in pairs. Remember to speak in French!
Instruction checking questions:

1. How many people are you working with? (one other person/in pairs)

2. How long do you have? (10 minutes)

3. What will you write? (the rules of usage)

While students work in pairs, monitor their understanding of the activity and the concepts. Ask prompting questions to ensure they are properly identifying contracted articles and gender rules.
Specific considerations:

Fast-finishers: compose sentences that exemplify the correct use of contracted articles.

John and Donovan: give them the additional work described above. (See Appendix 3)
Part Two: Review of Answers (10 minutes)
Once students have completed the exercise, review it with the class as a whole.

Ask about the rules for each type of article. 

Ask about the additional rules students observed. 

Use student responses to arrive at the 2 main concepts associated with articles (see “key concepts” and appendix 3).
Ensure students write the rules in the designated space on the handout.
Ask fast-finishers to share their sentences. 

Part Three: Second diagnostic test (10 minutes)

Alone, students will circle all the articles in the sentence on their handout and identify the type of article, its gender and number, and the noun it is modifying. (See Appendix 2b)
Say:

· You will work alone. You have 5 minutes.

· Circle the articles in the sentence at the bottom of the handout.

· Identify the type of article, the gender and number, and the noun it is modifying.

Instruction checking questions:

1. Are you working alone? (yes)

2. How long do you have? (5 minutes)

3. What do you identify? (type, gender, number, noun)
Pair-check. Students can take 2 minutes to review their answers with the person next to them.

Large group review (3 minutes): 
Show students a correct analysis (Powerpoint slide). 
Answer specific questions students ask.



	Close ( _15_ MINS): 

	Materials:
Marked compositions

Procedure:
Return their compositions. Remind them that I will answer questions about grades the next day, after they have read and digested my comments. (We established this routine at the beginning of the term.)

Say:

· I underlined some incorrect articles, but did not correct any errors related to articles in their compositions.
· You will correct the mistakes related to articles in your text and resubmit the assignment in two days. 
· This is a separate assignment related specifically to the application of your knowledge of the concepts we have covered today, so the grade you receive for the resubmitted text is a new grade, totally unrelated to the grade you have received for the composition. 
· I will only grade the accurate use of articles, but if you want bonus points, you can make other corrections. This said, the text should not be longer and you should not add content.

Students will work alone until the end of the period, correcting the mistakes related to articles in their texts. As they work, I will review their handout to ensure they have recorded all the information accurately. I will also display the slide of the model handout so that they can confirm the accuracy of their information before class ends.



	Link to Future Lessons

	· Concepts related to articles will come up in future writing and reading activities. I will encourage students to refer to the handout they have filled in and to the exercises when they are writing other texts.


	Assessment

	Diagnostic assessments:

· The first test establishes what students already know about articles; insofar as it activates their prior knowledge, it also functions as a formative assessment.

· The second test establishes whether they learned the target concepts and can identify them in their reading. 

Formative assessments:

· The guided  discovery/teach portion of the lesson allows me to assess how well the students are mastering the concepts as they work to identify them

During pair work, I am also informally monitoring students’ oral competencies.

	Reflection/Teacher Self-evaluation

	This lesson was well-paced, allowed me to assess students’ comprehension of the concepts, and provided an opportunity for the strongest students to extend their knowledge rather than wait for their peers. In this class, most of the weaker students are sequential learners, so the series of steps that were part of the guided discovery activity helped them understand the concepts best; by the end of the class, several of these students expressed feeling more confident about knowing what to consider when using articles. The lesson was therefore a success, on the whole.

The accommodations made for Lewis and Dale mitigated their misbehaviour somewhat, but they did not complete the individual work, preferring to wait without trying to get the answers during the review period. The next time, I will tell students who refuse to do the work that they have to come to class during the next lunch period and do extra work related to the concept for the number of minutes allotted for the in-class activity. For example, Lewis did not do the final test; because we allotted 10 minutes for this test, he would come to the class for 10 minutes during lunch period the following day.

Students understood the two main concepts and fast-finishers produced sentences that used contracted articles correctly. As anticipated, confusion about when “de” and “à” are stand-alone prepositions and when they are not arose during the guided discovery and review phases of the lesson. Some students understood the difference when I explained it using the examples listed in the “considerations” section of this plan; most students remain somewhat confused about this distinction. John and Donovan have a solid grasp of the difference and attempted to explain it, but only with limited success. Although I reassured students that this finer point is not as important as the two main concepts that they did understand by the end of the course, it would be worth consulting reference books and colleagues to see if someone has discovered a better way to explain the difference.


Appendix 1

Motivational Hook PowerPoint slide

[image: image1.png]Le Moyen Age, une &poque quia duré du Ve au XVe siEcle, a
un cbté merveilleux et un cbté barbare. La société médiévale
&fait féodale; ony trouve une structure higrarchique rigide
parce qu'elle se fonde sur la transmission héréditaire du
pouvoir, des fitres et de la richesse. Ceux qui éfudient cette
&poque parlent d'un monde primitif, o les connaissances
scientifiques sont rudimentaires, o les guerres déchirent les
familles et ob la peste décime la population. C'est foutefois a
cette &poque que nous observons I'unification de la France. le
développement de la ville et la naissance de I'université. De
plus,ilne faut pas oublier I'essor de la littérature frangaise.
Celle-ci nous sensibilise au merveilleux en représentant les
preux chevaliers de la table ronde, des animauxlégendaires,
et des chateaux mystérieux. A I'époque, les gens jouissaient
d'enfendre les troubadours parer d'une culture qui était la
leur. Aujourd'hui, certains aiment se perdre dans la fantaisie du
merveilleux fandis que d'autres préférent apprendre les faits
historiques. Moi, ]'apprécie la poésie courtoise, mais quelqu'un
m'a dit que les chansons de gestes sont plus connues. Et vous,
quelle ceuvre du Moyen Age connaissez-vous?





Guided Discovery Powerpoint Slide

[image: image2.png]1. La () société médiévale était féodale; ony
frouveune () structure hiérarchique rigide parce
qu'elle se fonde surla (] transmission héréditaire
du( ) pouvoir,des( | titresetdela( )
fichesse.

. line faut pas oublier I () essor de la littérature
frangaise. Celle-ci nous sensibilise au merveileux en

représentantles () preux chevaliersdela ()
tableronde, des () animauxlégendaires, et des
() chateauxmystérieux.




Appendix 3
Guided Discovery activity
First Step
What type of article is each underlined word?

1. La (    ) société médiévale était féodale; on y trouve une (     ) structure hiérarchique rigide parce qu’elle se fonde sur la (     ) transmission héréditaire du (     ) pouvoir, des (      ) titres et de la (      ) richesse.
2. Il ne faut pas oublier l’ (    ) essor de la littérature française. Celle-ci nous sensibilise au merveilleux en représentant les (      ) preux chevaliers de la (     ) table ronde, des  (      ) animaux légendaires, et des (     ) châteaux mystérieux.
Second Step
How do you know which one to use? What rules govern the use of each type of article? Write the answers in the space provided on the handout.

They must explain the following:

1. Definite articles modify nouns that are specific.

2. Indefinite articles modify nouns that are not specific.

3. Contracted articles contain a preposition and a masculine or plural article and modify masculine or plural nouns that are either part of a whole or indicate a type. For example, the phrase “un pain aux bananes” signifies a type of bread; bananes is a masculine, plural noun preceded by the preposition à, which requires a contraction “aux”. The phrase “une oeuvre du Moyen Age” signifies a work that is from the Middle Ages, or part of the literature of that era; Moyen Age is a masculine singular noun preceded by “de”, which requires a contraction “du”.

4. Partitive articles refer exclusively to preposition-article constructions “du, de l’, and de la” that describe nouns that are part of a whole. For example, “les chevaliers de la table ronde” (the knights of the round table) or “le bout de la langue” (the tip of the tongue).

Students should also identify the following rules:

1. Articles must agree in number and gender with the nouns they modify.

2. The prepositions “de” and “à” cannot precede masculine and plural articles.

3. The article “de” can replace “des” in negative sentences and in front of plural adjectives. For example, Ce sont de beaux chiens. Je ne veux pas de pommes.
Special consideration: Extra sentences for John and Donovan
C’est toutefois à cette époque que nous observons l’(    ) unification de la (    ) France, le (  ) développement de la (    ) ville et la (     ) naissance de l’(     ) université. De plus, il ne faut pas oublier l’ (    ) essor de la littérature française.
Appendix 2a

	_____________________

	_____________________
	Contracté
	Partitif

	le
	Un
	du (de le)
	du

	
	
	
	

	
	
	
	

	
	
	
	

	Emploi
	Emploi
	Emploi
	Emploi

	
	
	
	

	Règles supplémentaires

	

	

	

	Analyse de l’article

	Les feuilles tombent des arbres; des enfants les ramassent et font des grandes piles dans lesquelles ils sautent.



	L’araignée a tissé sa toile d’un bout à l’autre du cadre de la porte.




Handout

Appendix 2b
	_Défini____

	___Indéfini________
	Contracté
	Partitif

	le
	Un
	du (de le)
	du

	la

	Une
	des (de les)
	de la

	les

	des (de, d’)
	au (à la)
	de l’ (de, d’)

	l’

	
	aux (à les)
	

	Emploi
	Emploi
	Emploi
	Emploi

	L’article défini est placé devant un nom présentant un être ou un objet de façon déterminée, caractérisée

	L’article indéfini est placé devant un nom présentant un être ou un objet non précisé, non connu, non déterminé
	L’article contracté est formé de deux éléments, une préposition et un article défini (le, les), qui sont fusionnés. Il s’emploie pour introduire des compléments
	L’article est partitif quand il est placé devant le nom des choses qui ne se comptent pas pour en indiquer une partie ou une certaine quantité

	Règles supplémentaires

	Les articles s’accordent en genre et en nombre avec les noms qu’ils modifient.


	Les prépositions « à » et « de » ne précèdent jamais ni article masculin ni un article au pluriel.


	L’article « de » doit remplacer « des » dans des phrases au sens négatif et avant des adjectifs au pluriel. 
Ex. « Ce sont de beaux chiens. »; « Je ne veux pas de pommes »


	Analyse de l’article

	Les feuilles tombent des arbres; des enfants les ramassent et font de grandes piles dans lesquelles ils sautent.

Les = article défini, féminin, pluriel, modifie « feuilles »

Des = article contracté, masculin, pluriel, modifie « arbres »

Des = article indéfini, masculin, pluriel, « enfants »

De = article indéfini, féminin, pluriel, « grandes piles »


	L’araignée a tissé sa toile d’un bout à l’autre du cadre de la porte.

L’= article défini, féminin, singulier, « araignée »

Un = article indéfini, masculin, singulier, « bout »

L’ = article défini, masculin, singulier, « autre »

Du = article contracté, masculin, singulier, « cadre »

De la = article partitif, féminin, singulier, « porte »


Answer key for handout
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