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Background


This lesson was created to accommodate ‘Ming’, an ESL student who immigrated to Canada from China with his family one year ago.  Since moving to Canada, Ming has made a lot of progress in his English skills however he continues to lack confidence.  Although Ming appears to understand English (can follow simple instructions provided in English), and speaks simple phrases, he often hesitates to participate in class discussions.


ESL students are well supported in this school; there is an ESL teacher who meets with Ming twice a week to work on English language competencies and communication skills, in class and one-on-one. Also, Ming’s father has some English comprehension, and often helps him with take home assignments and guided reading.  Ming’s mother is very supportive of his English learning, and encourages him greatly.

Rationale


This lesson was created for a class which accommodates ESL students within a ‘mainstream’ situation. The Policies and Procedures for Ontario Elementary and Secondary Schools, Kindergarten to Grade 12(2007) suggest numerous strategies for integrating ESL students into the classroom, such as ‘modified expectations (e.g., modification of some or all of the course expectations, especially for students in the early stages of learning English or those who require ELD support), a variety of accommodations related to instructional strategies (e.g., extensive use of visual cues, graphic organizers, peer tutoring; strategic use of students’ first languages),  a variety of learning resources (e.g., use of visual materials, simplified texts, and bilingual dictionaries) and also accommodations related to assessment strategies (Ministry of Education, 2007).


I incorporated many of these suggestions throughout my lesson to create a comfortable, accepting and inclusive environment. For example, I created several different visual representations to enhance understanding, such as cue cards, flashcards, pictures, modelling and acting out.  Also, I provided a number of resources, including the book “Bob and Otto” (which the student had access to for numerous nights beforehand), posters, words wall, extended take home activities, and numerous in class examples by the teacher and peers.  I tried to create an inclusive environement by providing the ESL student with numerous examples of verbs in the book and in the charades activity.  Also, I tried to include personal relevance into my lesson by refering to the ESL student’s own morning routine.  In order to be culturally sensitive, I tried to give examples which were neutral such as sleeping, waking up, eating breakfast.

	Read Aloud: “Bob and Otto” - Action Verbs!

Modified For ESL Students

	Subject: Language

Grade level: 2 
Students: 18
Time: 40 minutes

	Overall program goals and aims
Description and goal of lesson: Students will be introduced to verbs as being words used to express “actions” or a state of being.  By the end of the lesson, students will be able to identify action words in the text “Bob and Otto” by: Robert O. Bruel, as well as, in their daily lives and to be able to act them out during a charades activity.


	Concrete Expectations
Language Ontario Curriculum Expectations: 

Strand: Writing (Grade 2)

Thematic and Linguistic Foci
Unit: Verbs

Overall Expectation - use knowledge of language conventions to refine expression, and present work effectively

Specific expectation -  Apply knowledge of language conventions and presenting work effectively  (3.5) use parts of speech appropriately to communicate their meaning clearly, with a focus on the use of proper action verbs in the present tenses.



	Materials: “Bob and Otto” text by: Robert O. Bruel, pocket chart(visual representation), cue cards, pictures of morning routines
Key concepts and/or skills to be learned: Students will come to understand the key concept of verbs being action words and will be able to recognize verbs in the sentences of the text read.  Students will also be able to make connections with actions they observe or experience in their daily lives.  The skills they will develop by the end of the lesson include oral communication, recognition, vocabulary, grammar, brainstorming, creativity, expression, and reading.



	Student Groupings and Instructional Strategies:

· Students will work as a whole class on the carpet

· Students will think-pair-share on the carpet



	Open:                                                                           (Time: 5 minutes)

(Send home the book “Bob and Otto” by Robert O. Bruel a few nights before so the ESL student can review it before the lesson.  If possible, they can read through it with a parent and familiarize themselves with the concept of verbs, if not ask students to simple do a ‘picture walk’ through the story)
-Teacher will introduce the idea of verbs by telling the students about her morning routine (i.e. “When I wake up in the morning the first thing I do is wash my face and brush my teeth”) (show pictures of a child brushing their teeth, teacher demonstrates an action to enhance understanding)
-The teacher will then ask the students to identify which words represent the actions from the stated morning routine (i.e. brush, wash) Ask student to act out a part of their morning routine if they don’t know the particular words.  
Contingency Plan:
Represent what you are looking for with a visual representation (i.e. poster with common behaviors: sleeping in bed, waking up, getting out of bed, brushing teeth, eating breakfast.  Write simple sentences which represent the different pictures i.e. I brush my teeth.  Underline verb to clarify what you are looking for) 
Think-Pair-Share:

-the teacher will then say “turn to your elbow partner and discuss what types of actions occur in the playground at recess? (i.e. run, scream, jump, walk, play, talk, sing, play, dance). 
-Pair ESL student with a student who is already firm in the concept of verbs, ideally a student who speaks their mother tongue                                                                      



	Body:                                                                             (Time: 20 minutes)

-The teacher will then introduce the text by stating “Today boys & girls, we will be reading a book called “Bob and Otto” which has many action words, that are also known as action verbs.  While I am reading through the book, pay close attention to the action words (verbs), especially the action verbs that are repeated several times because we are going to need those words to do a “special” activity later on.  This will set the focus for the lesson and may build interest as students will want to know what to know what activity these action verbs will be used for.
-seat the ESL student in close proximity in case they have any questions and so the teacher can observe and note any confusion the student might have (in order to review the concept more thoroughly if necessary)
Read-aloud of “Bob and Otto by: Robert O’ Bruel

-The teacher will use voice, intonation and expression and actions to draw students’ attention to action verbs throughout the story.

-The teacher will stop on the page where the action verbs (i.e. climbed and dug) are repeated consecutively and ask the students “can somebody show me what the action of climbing might look like?”  “What about digging?” so that students can begin to link words to their own actions. (***this will also serve as a visual representation for the ESL student)

-ESL student will not be chosen first, to avoid putting them on the spot, they will only be called on for this activity if they themselves volunteer
-The teacher will continue to read until the part of the story where Bob turns into a butterfly, grows wings and begins to fly, then asks the students “can you tell what the action verb describes what Bob can do now?” (i.e. fly).  Then ask “can you think of another animal or insect that can fly?” Drawing attention to this action verb in this context, will allow students identify the verb, and use it to describe a similar action by another animals.  In this way, students are relating the action verbs to their everyday lives and the world around them.

-The teacher will read on until reaching the page where it summarizes the actions occurring throughout the story and will pause to encourage participation in reading the action words (i.e. digging, eat, sleep, fly), which the students have already been familiarized with throughout the story.  The teacher may point to the pictures associated with the action words for clues.  This will draw their attention to the action words, and help develop their verb recognition in text.  

-students will be asked to recall any action verbs they heard during the read-aloud of “Bob and Otto”. 
-The teacher may walk through the text quickly to help the students gather more action verbs.  All action verbs shall be recorded onto cue cards by the teacher. The teacher will be looking for answers like climb, dig, eat, fly, sleep, etc. All words will be written by the teacher in the present tense, even if students provide another tense so that they appear the same for the closing activity.   



	Close:                                                                               (Time: 15 minutes) Concrete and Measurable Outcomes
Action Verb Charades!

-The teacher will explain to the students that all the action verbs on the cue cards will be used to play a silent action game called charades!
-The teacher will briefly explain the rules of charades to the students
-Teacher will go through the rules of charades step by step, then act out the first word.  Ask ESL student to provide you with an action word, and then act it out.  

Contingency plan:
If student is struggling to provide a word, prompt with a question “What do we do when we wake up?”
-Then shuffle all cue cards. Pick the student and have them blindly select a verb charade card to act out so that the rest of the class can guess.  

-This will be a great way for students to demonstrate their understanding of action words expressed throughout the story and an ideal activity for all types of learners (i.e. auditory, kineasthetic, and visual) thus engaging all students in meaningful learning.

Consolidation: After charades, the teacher will ask the class to come into a circle on the carpet (change seating to avoid restlessness, sit beside ESL student in the circle)

-Ask students “Can you tell me something about what we learned today?” The teacher will be looking for students to respond that verbs are action words, or to state examples of action verbs

Student Self assessment

-before leaving, ask students to fill out an exit card: a quick evaluation of what they learned in the lesson (KLW chart- what I KNEW, what I LEARNED, what I still WANT to learn)

-ESL student may complete evaluation verbally with teacher

	Assessment:

-students will be assessed informally on their understanding of verbs throughout the lesson, mainly by observation. 

-anecdotal notes shall be made about students who were struggling to comprehend the lesson objective, task etc. Those students will be provided with fun homework activities to practice the concept of action verbs and assess understanding
-Take note of strategies that were effective with ESL students; visual representations, acting out words, read aloud etc. 

	Accommodations:  

-rearrange student seating on the carpet, to ensure the maximum learning potential of all students with minimal distraction.

-During charades, students will be read the verb if they have weaker reading skills (whispered to them) or shown a picture (flashcards).  
Contingency plan:
-Students will be given the choice to select another cue card if they are unfamiliar with the verb they selected.

Modifications:

-For ESL students, the verb charades activity may be modified by providing this student with an action verb they are more familiar with so that they can participate in the lesson.




Teacher Self Evaluation


Teacher will reflect through anecdotal notes on what was successful throughout the lesson, and on areas which need improvement.  Teacher will consider effectiveness of accommodations, and modify the follow up lesson to better suit the needs of the students based on their level of understanding.  Teacher will touch bases with ESL student to discuss progress and seek recommendations to maximize the student’s learning potential.
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