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Cloze exercises (fill in the blanks)

Extremely popular; used extensively since the audio-lingual approach; usually grammar-based; usually decontextualised; variations include: blanking out words that reflect the target grammatical element to be learnt; blanking out words related to content; blanking out words randomly (e.g. every fifth word), oral variations include setting as group activity or a whole class review (with overheads); easy to administer; easy to computerize; commonly found on web sites; often used as the basis of grammar testing; when used extensively (as is often the case, given the plethora of texts based on this technique and the ease at which it can be slapped together) this activity quickly becomes extremely boring; is a good way to review or ‘conscious raise’ grammar; extremely limited value as far as acquisition is concerned.

Grammar dictation/ dictogloss

Another very popular activity (esp. with sts); teacher reads passage out loud to be copied by sts (when this is done as a straight forward teacher reads and sts copy, it is considered grammar dictation; dictogloss entails variations that include having sts read to each other; having sts work in groups, using as basis of writing activities; often the teacher will use a sequence of strategies to vary the scaffolding (i.e. will read the passage slower or faster, change the annunciation, place clues on board, provide clues using the non-target structure or content); sts quickly see the gap between the target and their performance.

Information Gap

Usually a pair activity; sts share information about a passage or text; partners are given sheets with different blanks (sts have to ask each other questions using a targeted structure in order to full in their own blanks); often framed as interconnected cloze activity; easy to prepare and administer; can be used to review and test content knowledge; variations include preparing materials as time lines, descriptive passages or conceptual maps.

Shared Reading

A text is divided into portions that are distributed among members of a group of sts; each member of the group takes responsibility for mastering the content in the portion they have been given and summarizing it for the rest of the group; based on the premise that learning content will be enhanced if one has to teach it to others; can be used to efficiently cover a lot of material in class; can be extended to written or oral tasks. 

Jigsaws

Sts are first arranged in groups in which they master a portion piece of information; different groups in the class have separate, but related, information; often only one copy of a text is given to each group so that the groups must master the material orally; then these groups (commonly called ‘home groups’) are spilt up; one member from each group goes into a new alignment of groups (commonly called ‘expert groups’) so that you have one member of each home group in each expert group. Each member of the expert group then teaches their new partners the portion of the information they mastered in their home group; can be complex; important to clarify procedure and purpose beforehand; can be readily used to combine content and language target; useful to provide scaffolding such as task sheets.

Process Writing

Sts are given a writing assignment to be done (at least initially) in groups; typically, the groups will brainstorm topics, use graphic organizers; put together outlines; and write drafts; the teacher will provide targeted feedback at particular points of the process (sometimes called ‘guided writing’, ‘process feedback’ or ‘process marking’); often sts will first concentrate on content before moving to form; finally drafts often written individually; complex to evaluate (who gets credit for what?).

Writing Experience Activities

There are a variety of activities based on organizing and utilizing the prior knowledge of sts. These include using a standardized set of graphic organizers (such as ‘Smart Reading’); techniques that are very well known in general education (such as KWL: Know, What to Know; Learned); and journal writing.

Language Experience Activities

A common variation in process and experience writing is to frame the activity as ‘language experience’, in which the group writing is based on a common classroom experience (e.g. a field trip); teachers can concentrate on targeted content or language at various stages of the process.

Developing Learning Strategies

Another set of activities are meant to make sts aware of their own preferences as far as learning strategies are concerned and what alternatives are out there; teachers will often use a survey or questionnaire which the sts will administer to each other; follow ups include self-reflective writing activities such as learning logs.

Targeted Reading Activities

A whole set of activities are based on making reading skills and preferences explicit; teachers will ask sts to read in groups (literature circles) or to answer questions (singularly in written form or orally in groups) that are targeted; sts are often asked questions based comprehension, skimming and scanning techniques, and discrete language elements; very commonly employed activity that is incorporated into many ESL texts. 

‘Think Alouds’

Teachers will read aloud and make their reading and writing preparation strategies explicit to the sts; particularly useful when describing how one deciphers meaning of words through context. 

Role-Play

Often the culminating activity for a unit, the role-play has sts act out a role in a particular situation or scenario; success often depends on how the students are prepared for the activity with a set of pre-tasks; role-plays do not have to be extensive; they can be limited in scope; the follow-up to any role-play is important; can be complex socially or even problematic (prep the sts well before doing something controversial or likely to bring up bad memories).

Surveys and Interviews

Sts walk around the classroom gathering real information about their classmates; can be made more or less complex; again, has some problems might occur associated with social or cultural miscues; prep a sheet for recording info beforehand; can be a great way to establish classroom rapport; uses real information in a communicative way.

Drills

Sts repeat a model presented by the teacher or a recording; the real basis of ‘jazz chants’; a very old audio-lingual technique; can be done individually or chorally; important to not overuse since memory work or habit formation is a very small part of learning how to communicate; do not present in ways that are childish; if done properly (i.e. avoid artificial language) can help sts recognize English stress and intonation patterns.

Word Walls

Lists of words posted around classroom; can be accompanied with pictures, etc.; intended to help sts directly associate object with English word and bypass the first language; common elementary school technique.

Total Physical Response Adaptations

Sts respond to physical models or instructions the teacher provides; sts might be asked to copy poses made by other sts or those found in a picture.

Story or Sentence Strips

Sts are given a story in which the sentences have been cut into strips; paying attention to cues and sequence markers, the sts reassemble the sentences back into the story; sentences can also be cut up into clauses, phrases or individual words for the same purpose.

Others

Board games; bingo; sequenced board games; classroom stations; reader’s theatre; tic-tac vocab; hangman (and less violent variations); place mats; look again pictures; crosswords; truth or lies; pronunciation journey; think, pair, share; picture dictation; picture sequence cards; card sets (memory; fish); list matching; labeling.

