Variability across Age Levels (adapted and modified from Brown, 2001)

Children

Even though most children have great capacity for language development (especially in areas such as accent and pronunciation), they must use a tremendous unconscious effort to do so. It is important to note that they are at a concrete level of intellectual development and therefore:

· grammar terminology has little importance,

· abstract rules of grammar should be avoided,

· patterns and examples should be used instead, and

· the treatment of many concepts must be repeated.

Children exhibit poor attention spans when exposed to material that is (to them) boring, useless or too difficult. You must therefore:

· capture their immediate interest, 

· use a variety of materials, 

· be animated in the classroom, 

· utilize a sense of humor that appeal to children, and

· tap into their sense of curiosity.

As a teacher of children you should appeal to all five senses. You should therefore design activities that:

· are physical,

· hands-on,

· make use of sensory aids and nonverbal language.

Children are often very sensitive and inhibited, especially with peers. You should therefore:

· help them to not take mistakes too seriously,

· be patient and supportive, and

· elicit oral participation as much as possible.

Teenagers

Teens are subject to “transition, confusion, self-consciousness and changing bodies and minds” (p.92). They commonly have increased capacity for:

· abstract operational thought,

· increased attention span when the subject matter is not immediately concrete or relevant,

· not as dependent on material that uses all five senses,

· extremely sensitive to how other perceive them, and 

· better able to dwell on analysis of language structure.

Adults 

Adults have superior cognitive abilities and can use their experience to imagine or use abstract imagery and concepts to further classroom activities. As a consequence, they usually:

· are able to handle abstract rules and concepts,

· pay attention for longer periods to material that is not immediately applicable,

· tolerate activities that do not appeal to all five senses,

· exhibit greater self-confidence, 

· utilize deductive and abstract shortcuts, and

· can learn and retain larger vocabulary.

Variability across Language Levels (adapted and modified from Brown, 2001; ch 7)

Beginning Level
· “real” beginners often exhibit cognitive style that appreciates controlled activities. Therefore, you should provide a lot of repetitive activities, treat a limited number of content and language structures, and focus on the purposes of the language you cover,

· “false” beginners often make great leaps while “reactivating” their second language abilities,

· learners will usually make assumptions teaching styles based on their previous classroom experience. They often exhibit an initial preference for teacher-fronted and controlled activities or may show an over dependence on their first language. There are important contextual differences between ESL and EFL that should be taken into account,

· they may not be used to a variety of activities; explanations and directions must be clear,

· teacher input at this level is crucial, so you must be very careful with your annunciation, pace of speech, and choice of vocabulary,

· their ability to process authentic material is limited,

· there are conflicting demands around fluency and accuracy,

· their ability to creatively use the target language is limited,

· they often prefer activities and techniques that are short and relatively simple, 

· you should limit the grammar and the goals that you establish for all 4 skills, and

· pay attention to literacy levels in the first language and mechanical writing abilities.
Intermediate Level

· Curricula at this level are often highly “flexible” (vague); this can be both good and bad!
· learners are beginning to exhibit some automatic processing,

· they often look upon the teacher as more of an initiator of language,

· make it your goal to increasingly limit the amount of talk you do in the classroom,

· try to use a natural pace of speech and authentic annunciation,

· pay attention to keeping a good balance between accuracy and fluency; many students at this level are too concerned with grammatical correctness or terminology,

· interlanguage is very important here; pay attention to your target structure or vocabulary items and be patient of errors that are extraneous to them,

· activities and techniques can increase in duration and complexity, and

· grammar and the goals that you establish for the 4 skills can also be more complex.

Advanced Level

· topics at this level can be more elaborately explored,

· learners are exhibiting a great deal of automatic processing,
· the teacher is more of a facilitator of language who provides opportunities for fluency practice and feedback on accuracy,

· make it your goal to have the students do the vast majority of talk in the classroom,

· it is important to use natural pace of speech and authentic annunciation,
· activities and techniques can be lengthy and elaborate,
· make your students more aware of the idiomatic and social uses of language that break previously learnt rules, and 

· the grammar you cover and the goals that you establish for the 4 skills must deal with the full range of possibilities for purposeful use.
Note: always pay close attention to the definitions used by the particular curriculum documents you are using. There are many variations and very little consistency in terms of level designation!

